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The Clery Act & Campus Security Authorities

Summary & Length:
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Theme: Know the institution’s process for CSA reporting and what CSAs are required to report.

Guiding questions:
• Where and how do CSAs report on our campus?
• What information must CSAs share for Clery Act purposes?
• Do you have any questions about how your roles or responsibilities tie in to this federal requirement?

Talking points:
• Highlight the institutionõs reporting process for CSAs (phone number, reporting form, etc.) and how 

it intersects or differs from campus public safety reporting (i.e. how Clery information is captured in 
campus public safety reports at the institution).

• The institution encourages CSAs to provide as much information as possible to the institution in order to 
categorizing and responding to the crime. At a minimum, the CSA must share information regarding the 
nature of the crime, the date and time the crime occurred, the date and time the crime was reported, and 
the location of the incident.

• You are CSAs, so familiarize yourselves with these reporting procedures and reporting forms if you have 
not done so already, even if the public safety department uses a different structure.

• Campus security authorities must report Clery Act crimes (Criminal Homicide, including Murder 
and Non-negligent Manslaughter, and Manslaughter by Negligence; Sexual Assault, including Rape, 
Fondling, Incest and Statutory Rape; Robbery; Aggravated Assault; Burglary; Motor Vehicle Theft; 
Arson; Dating Violence; Domestic Violence; Stalking; Hate Crimes; and Arrests and Referrals for 
Weapons, Drug Abuse, or Liquor Law Violations) that occur within Clery-speciþc geography (whatõs 
labeled as On-Campus, On-Campus Student Housing, Noncampus, and Public Property).
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Possible Pre/Post Assessment Questions
1. On a scale of 1-5 (1 is least familiar, 5 is very familiar), describe your familiarity with the role of 

campus security authorities. 
 » Answer: Will vary by individual. Determine whether the individual reports an increase in 
understanding following the video.

2. True or False: I am a campus security authority.
 » Answer: True

3. Deþne a campus security authority. 
 » Answer: 1. ) A campus police department or campus security department of an institution. 2.) Any 
individual or individuals who have responsibility for campus security but who do not constitute 
a campus police department or a campus security department. 3.) Any individual or organization 
speciþed in an institutionõs statement of campus security policy as an individual or organization to 
which students and employees should report criminal offenses. 4.) An ofþcial of an institution who 
has signiþcant responsibility for student and campus activities, including, but not limited to, student 
housing, student discipline, and campus judicial proceedings.

4. Provide examples of campus security authorities (other than public safety) at our institution.
 » Answer: Will be campus-speciþc, but may include roles like Resident Assistants, Director of Greek 
Life, Coaches, etc.

5. Who do campus security authorities report to at our institution?
 » Answer: Will be campus-speciþc.

6. 
5.



5

Sexual Violence And Higher Education

Summary & Length: Certain federal laws guide campus prevention and response to sexual violence. This 
5 minute video provides a high-level overview of the complexities of campus sexual violence and the role of 
campus public safety in sexual violence prevention and response.
 

Key Themes, Guiding Questions, And Talking Points:
Theme: Campus sexual violence has a personal impact on survivors, their friends, family, and the broader 
campus community.

Guiding question:
• In what ways does sexual violence impact a victim/survivor? Their family and friends? The 

campus community?

Talking points:
• Victimization not only impacts an individual physically and emotionally at the time of the incident, but 

also leaves long-term impact on the victim/survivor as well as the family, friends, and other members of 
the community that individual may look to for support 

• Because sexual violence often impacts many people outside of just the individual reporting, itõs 
important to remember that the way you respond to the victim speciþcally and the interactions you have 
with others on campus (friends, family members, etc.) inÿuences their willingness to work with the 
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 » A student and a friend send òsextsó to each other for a few weeks, including photos. A few weeks 
later, at a party, one of the friends tries to hook up in person. When the other person says theyõre not 
interested, the òfriendó calls them a tease and says theyõll send the photos to other people in their group.

 » An employee takes the train to campus every morning. They report to public safety that theyõre 
having trouble with another passenger who always sits next to them on the train and grabs their 
buttocks as they stand to leave each day.

 » Students report that a person in a residence hall across from theirs stands naked in the window and 
makes crude gestures at them.

• Counter stereotypes about the reporting of sexual violence by reinforcing themes from the examples above: 2  
 » It is common for reporting individuals to know their perpetrator.
 » Perpetrators are often individuals who are respected and trusted in the campus community.
 » There is often a delay in reporting to campus public safety for various reasons (lack of knowledge of 
reporting pro
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Trauma-Informed Response To Reports

Summary & Length: This 6 minute video provides a high-level overview of ofþcer responses that help 
support someone experiencing trauma and result in better investigations.

Theme: Individuals respond to trauma differently. There are scientific (neurobiological) reasons 
for these responses.

Guiding question:
• What is trauma?
• What responses to trauma have you observed?

Talking points:
• 
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Talking points:
• Consider individual biases when responding to reports and be careful not to minimize any report of 

sexual violence.
• Be conscious whether your own behaviors may appear dismissive, including tone and body language.
• Remember that individuals may remember information òout of orderó ð memories are not always linear, 

particularly when impacted by trauma.
• Keep these responses in mind when conducting interviews and investigations, particularly those 

of violent events. Ask open-ended questions like òCan you tell me what you remember about what 
happened?ó Be patient, as reliving trauma is painful. Asking questions about what a person heard, 
smelled, saw, or felt may trigger helpful details about the location and the incident itself.

POSSIBLE PRE/POST ASSESSMENT QUESTIONS
1. On a scale of 1-5 (1 is least familiar, 5 is very familiar), describe your familiarity with trauma-informed 

practices. 
 » Answer: Will vary by individual. Determine whether the individual reports an increase in 
understanding following the video.

2. Two strategies for responding to an individual in trauma are:
 » Answer: Will vary by individual. Look for concrete actions, such as paying attention to their own 
body language, asking open-ending questions, or remaining patient even during difþcult interviews.
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Communicating With The Campus Community

Summary & Length: This 6 minute video reminds ofþcers of the importance of learning about and connecting 
with diverse populations in the campus community.

Theme: Campus communities are diverse places where different ethnicities, religions, nationalities, 
and gender/sexual orientations intersect. Lack of awareness of and connection to campus culture 
impacts your ability to communicate and effectively respond to incidents.

Guiding questions:
• What are some qualities that contribute to the diversity of a college campus?
• What aspects of diversity are represented at our institution?
• What strategies do you use (during patrol or otherwise) to get to know members of our community?
• What do you wish you knew more about in terms of diversity (whether in general or at our institution)?
• What other information would you like to know to feel confident and competent in your positions?

Talking points:
• Race, religion, gender, gender identity, sexual orientation, nationality, ethnicity, political afþliation, age, 

marital status, veteranõs status, ability, mobility, and socioeconomic state are all examples of qualities 
that contribute to a diverse campus community.

• Address identities at the institution. (Ex. òOur institution is a predominantly white institution or 










